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3. &2 28 7|X|(1)-Miele & scholer(2018)

Costs and Obstacles

Types of costs:
1. Opportunity costs

2. Psychological/emotional costs

# 3. Effort costs

Examples:

1. Competing goals

2. Anxiety

3. Challenging material

Il

» Task Goal _D

Motivation Components

Independent components:
1. Intrinsic value

2. Self-relevant value

3. External value

4. Promation value

Task Engagement
Amount of processing +
Distinct modes of processing:
1. Deep processing
2. Surface processing
3. Divergent processing
4. Convergent processing
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I-” ) 5. Prevention value
6. Self-efficacy
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Summary of Exploratory Factor Analyses of Motivational Regulation Items

Wolters & Benzon(2013)

wn
(@]
- u

winger et al.(2009)

Ttem text I 2 3 4 3 6
A3 X K|SHO| XA T
S o
I think up situations where it would be helpful for me to know the material or .87 | = — X o — 4= OI- %I- xﬂ-‘l re) D | _Q_l _TI_ OI:
skills. - 7:| A'l
I try to make the material seem more useful by relating it to what I want todo .78 Q-I- I H O I x-'I O | D | O | _|| O I:
in my life. IX—7C) 74_? — 7 - -1 — - (@]
I make an effort to relate what we're learning to my personal interests. a7 |- | |— Cq AL C I- =
I try to connect the material with something I like doing or find interesting. 0 = L | :I'|_ = X 7 E 2
I tell myself that it is important to learn the material because I will need it later .70 A El. X_I :_ X —é— O x I—l A _|_H I'I :_ X 7 E _
in life. HE " o —l == T 2 |‘ | HEl‘
I try to make myself see how knowing the material is personally relevant. .59 Ki m et (o | I . ( 20 .I 8) o H L
I remind myself about how important it is to get good grades. 84 7 |-I| (@) Xl -~ A '6” §| El Xl_ 7 | EH §|_
I think about how my grade will be affected if I don’t do my reading or .79 - = E 7 | O | x I‘| I o
studying. AI.§I_I—I _é_ D O x I—l (@) — 4= = _I_I- 7:| E
I rf:;lir:ic':‘:':elfhow important it is to do well on the tests and assignments in 8 OO 1 o — /== O | Xl E.:| % (Gl X
I convince myself to keep working by thinking about getting good grades. 68 - 1 X'_ 7 | 7:' J__I_|' = O:I
I tell myself that I need to keep studying to do well in this course. Sl —.36 = I
I promise myself some kind of a reward if I get my readings or studying done. 92 / —_—
I make a deal with myself that if [ get a certain amount of the work done I can .01 Items E‘ IH-I % _'tl'_ AE-I Io-l
do something fun afterwards.
I Iteglltn;);;e;f[ can do something I like later if right now I do the work I have do .85 Factor 1. R.Eg ulation of motivation
I set a goal for how much I need to study and promise myself a reward if I .81 I use different tricks to kEEp myself working, even if I don't feel like Stlld}’illg.
reach that goal. ) . . ) If T lose interest in an assignment, I have ways to boost my effort to get it done.
I promise myself I can do something I want later if 1 finish the assigned work a7 . . , . X
now. If I feel like stopping before I'm really done, I have strategies to keep myself studying.
:W.Vﬂto get ri[dhofaﬂy c:islrzftions that are amf:tl me. .g? Even when studying is hard, I can figure out a way to keep myself going.
make sure { have as few disiractions as possible. : It's easy for me to make myself study, even if I would rather be doing something else.
I change my surroundings so that it is easy to concentrate on the work. .64 R X R R K . R
Ttry to study at a time when I can be more focused. 51 If what I am studying seems unimportant, I can still convince myself to stick with it.
I make studying more enjoyable by turning it into a game. 03 If I need to, I have ways of convincing myself to keep working on a tough assignment.
I try to make a game out of learning the material or completing the assignment. 87 If dvi bori I find ake it fun
I make doing the work enjoyable by focusing on something about it that is fun. 53 studying gets too boring, nd a way to make 1t .
I iry to get myself to see how doing the wolrk can be fun. 48 Factor 2. Willpower
Ithink of a way to make the work seem enjoyable to complete. 4 Even if a reading seems pretty pointless, I still push myself to keep going tll it is done.
I persuade myself to keep at it just to see how much I can learn. —.64 K s T . T o )
I tell myself that I should keep working just to learn as much as [ can. —64 If a I'Bﬂdlﬂg 15 dlfﬁEUlt: I still find a way to stick with it and finish the ]Ub
I challenge myself to complete the work and learn as much as possible. —.351 I pllSh myself to kEEp wDrkmg even when a readj_ﬂg is rea]ly dull.
I convince myself to work hard just for the sake of learning. 44 —.48 1 £ If to k din if 1 feel lik ..
I'tell myself that I should study just to learn as much as I can. 38 —.45 can Orce: mysel 10 keep rea g, EVenl e € g1ving up.
I eat or drink something to make myself more awake and prepared to work.* .39 ElgEﬂVﬂlllE
Eigenvalue 1143 366 220 155 127 115 Percentage of variance explained

Percentage of variance explained 36.88 11.81 7.00 400 410 3.60




=37|8] &= CIXE OjL| o

ot 57| =&




- A G

&
O\

KL/ ANNY

&

S A
- =

= Ol
=9

7| AHOf| CHok

3 Ol Al

LHO
Ki

A F=Hl oAl

A1 o3
ot <t
m |r_._._

10
OF K
A g
% o
o W
T
(N Ol_ ~N
o 2y o
-+ -~
Bl O
Q0 MH jo
R
ol o X2
s 7T N
10 - Ol =
O™ A
KOy ol
M- ot —r |
<0<k o Mﬂ
Muuzr ©
HiTe U
M O N D

—1n T

oju ofJ Zo0 0 E
Uju i for ]

il & my 0l Kfo
Rl 2 gy UL U
RIS 200
K4 mO |,._0ﬁ <0
o <R N
i = O T o
ZOHo ~ B 8K

or K] JF 7 8K

X0
w|r
ol

LHo
K

=7t2
of

Ol = ot

HAgol 57104 o

—_
o
—

7te

)

—h
o
—
=
=

= Iy

2}
x10| 7} A3

k=3
off cf

=2
AM
o

x4 2}

X
o §¢f

Ol A2l 7§ 21

2

ES

ol
—

N <
< ~
ol 7 Ho
00 Lo %0
LT K4 wr

100
80

ol

™
LHo
¥

)




0|&&(2021). 87| &M S7] == 0f 2t MY AT - tH| SO [GE Y HES SHU2Z - MT 01T 127, 169-209.

Fujita, K., Scholer, A. A., Miele, D. B., & Nguyen, T. (2019). On metamotivation: Consumers’ knowledge about the role of construal level in enhancing task performance. Journal of the Association for Consumer
Research, 4(1), 57-64.

Garcia, T., & Pintrich, P. R. (2023). Regulating motivation and cognition in the classroom: The role of self-schemas and self-regulatory strategies. In Self-regulation of learning and performance (pp. 127-153).
Routledge.

Kim, Y. E., Brady, A. C., & Wolters, C. A. (2018). Development and validation of the brief regulation of motivation scale. Learning and Individual Differences, 67, 259-265.

Miele, D. B., & Scholer, A. A. (2018). The role of metamotivational monitoring in motivation regulation. Educational Psychologist, 53(1), 1-21.

Miele, D. B., Scholer, A. A., & Fuijita, K. (2020). Metamotivation: Emerging research on the regulation of motivational states. Advances in motivation science, 7, 1-42.

Miele, D. B., & Widfield, A. (2014). Quantitative and qualitative relations between motivation and critical-analytic thinking. Educational psychology review, 26, 519-541.

Park, H. S. (2022). Validation of motivational regulation strategies for korean elementary, middle, and high school students. The Asia-Pacific Education Researcher, 1-15.

Pintrich, P. R. (2000). The role of goal orientation in self-regulated learning. In M. Boekaerts, P. R. Pintrich, & M. Zeidner (Eds.), Handbook of Self-regulation (pp. 451-502). San Diego: Academic Press.
Pintrich, P. R. (2004). A conceptual framework for assessing motivation and self-regulated learning in college students. Educational psychology review, 16, 385-407.

Scholer, A. A, Miele, D. B., Murayama, K., & Fujita, K. (2018). New directions in self-regulation: The role of metamotivational beliefs. Current Directions in Psychological Science, 27(6), 437-442.

Schwinger, M., Steinmayr, R., & Spinath, B. (2009). How do motivational regulation strategies affect achievement: Mediated by effort management and moderated by intelligence. Learning and individual
differences, 19(4), 621-627.

Wolters, C. A. (2003). Regulation of motivation: Evaluating an underemphasized aspect of self-regulated learning. Educational psychologist, 38(4), 189-205.
Wolters, C. A. (2011). Regulation of motivation: Contextual and social aspects. Teachers College Record, 113(2), 265-283.

Iters, C. A, & Benzon, M. B. (2013). Assessing and predicting college students’ use of strategies for the self-regulation of motivation. The Journal of Experimental Education, 81(2), 199-221.



-

i x.--.‘...H_L_L. btk hrllkl .

W)
0

jol

<




	초동기(METAMOTIVATION)에 관한 개괄적 이해
	슬라이드 번호 2
	슬라이드 번호 3
	슬라이드 번호 4
	슬라이드 번호 5
	슬라이드 번호 6
	슬라이드 번호 7
	슬라이드 번호 8
	슬라이드 번호 9
	슬라이드 번호 10
	슬라이드 번호 11
	슬라이드 번호 12
	슬라이드 번호 13
	슬라이드 번호 14
	슬라이드 번호 15
	슬라이드 번호 16
	슬라이드 번호 17
	슬라이드 번호 18
	슬라이드 번호 19
	슬라이드 번호 20
	슬라이드 번호 21
	슬라이드 번호 22
	감사합니다.

